	
	
	



UCL Early Career Teacher Programme – Non-Standard Induction Policy (2025) 
Policy Intention
This policy sets out UCL’s Centre for Educational Leadership (CEL) approach to ensuring a high-quality induction experience for Early Career Teachers (ECTs) undertaking a non-standard induction through the Early Career Teacher Programme (ECTP).
The policy also defines the approach of UCL CEL to ensuring a high-quality professional development experience for non-standard Mentors.
It applies to part-time participants, mid-year starters, those transferring schools or providers, those returning after a break in service, or those for whom the induction period is extended or reduced. Aligned with Statutory Guidance, this policy outlines procedures and expectations to ensure parity of provision and developmental integrity, regardless of route. 
Policy Audience 
This policy is intended for:
•	CEL Programme and Professional Services Leads
•	Delivery Partners (DPs)
•	Appropriate Bodies (ABs)
•	Induction Tutors (ITs)
•	Mentors 
Programme Context 
ECTs
UCL’s ECTP builds on our legacy as a national leader in early career teacher development. Having supported over 18,000 ECTs since 2021, UCL’s model personalizes a blend of research-informed practice, practitioner inquiry, and reflective learning. The curriculum is structured over ten Modules, with six in Year 1 six in Y1 that incorporate the eight strands of the ITTECF, and four in Y2 that personalize and deepen ECT learning in targeted aspects of the ITTECF through practitioner inquiry. Participants engage with a spiral curriculum that integrates independent study, mentor meetings and facilitated group learning sessions.
Mentors
UCL’s Mentor programme blends synchronous and asynchronous learning to ensure a seamless experience for non-standard Mentors. 
Appendices
•	NSI Induction Tutor and Mentor Guide
•	NSI ECT Case Studies
•	NSI action plan template
Policy Provision 
Structured Flexibility for Non-Standard Participants (NSP)
Integration
While NSPs can access Modules flexibly via UCL Extend, it remains UCL’s preference that NSPs are integrated into standard Module delivery cycles wherever feasible. This promotes greater peer learning, access to high-quality facilitation, and the contextualization of professional learning. Unless exceptional circumstances have necessitated a DfE approved amendment, UCL Delivery Partners will provide all NSP with access to the same hours of professional learning sessions as standard participants, to include a minimum of 18 hours in-person for ECTs across the duration of the programme.
The programme content is available in it’s entirety to all participants.  This offers maximum flexibility of access and helps to ensure that individual contexts can be catered for.  Each Module possesses its own internal coherence.  This means that the quality of professional learning is unaffected if engagement with the Modules is not in the numbered sequence of the standard schedule. 
ECTs
All NSP ECTs will complete a Module Formative Assessment (MFA) upon (re-) entry to each Module. This ensures that ECTs and their Mentors can develop an ongoing action plan, informed by Induction Tutor (IT), school context and participant need. An ECTP-specific action plan is advised for NSP ECTs. Further information and a template is provided by UCL. The action plan is not obligatory and does not reflect activities undertaken as part of induction under Statutory Guidance.
Mentors
All NSP Mentors can access the six 30-minute online independent study sessions designed to deepen their understanding of UCL's ECT curriculum through UCL Extend. The NSP Mentor should complete one independent study session per half term. There is no expectation of ‘catch up’ learning by a NSP Mentor.
Mid-Year Starters 
All NSP ECTs and Mentors attend mid-year experience a live induction event hosted by the DP. These synchronous learning events take place in January and April. They are hosted by the regional Delivery Partner.
Mid-year commencement points for the UCL programme are January and April.
Programme content on UCL Extend is made available to NSPs from the point for registration with UCL.  This enables ECTs whose induction period is out of synch with the mid-year commencement points to access and employ asynchronous learning on the platform.
Where a mid-year starter is also part-time, and chooses to engage with the programme in proportion to their FTE, a schedule is available (see Part-time NSP section)
ECT January starters
•	ECT commencing in January will have missed Modules 1 and 2. They will immediately complete MFA for these Modules and, in the case of significant gaps in foundational knowledge and/or practice, will work with their Mentor and IT to develop a personalised action plan to establish a bespoke pathway in consultation with the DP.
•	If there are no significant concerns identified, January ECT will commence M3 in January, joining mainstream. They will engage with the content of Modules 1 and 2 by undertaking a second inquiry cycle (Module 9) in the final Term of their induction.
ECT April starters
•	ECTs starting in April begin with Module 10, focusing on professionalism and school visits, before rejoining the main cycle in September.
Mentors
The Mentor programme includes two Local Learning Community synchronous learning sessions, hosted by the regional Delivery Partner.  These sessions are:
· Leading Early Career Teacher Development – focusing on supporting a Year 1 ECT.
· Leading Practitioner Inquiry – focusing on supporting a Year 2 ECT.
The sessions occur on multiple occasions in the year, enabling a NSP Mentor to access the sessions in the order that best meets their context.
Part-Time NSP
ECTs
For part-time ECTs, induction duration must reflect their FTE schedule in line with Statutory Guidance. However, recognising that the FTE can change over the duration of the induction period ECTP engagement may be undertaken either in proportion to FTE or at the same rate as 1.0FTE participants. In the case of part-time ECTs two routes are available:
1. Engagement at the rate of 1.0 FTE.  Where the school schedules additional protected time that is the same as or very similar to that of an 1.0 FTE, a part-time ECT may choose to engage with the programme at the same pace as their full-time peers.  This option should not be taken if it adds to the workload of the ECT.  An ECT taking this option and completing the programme in two academic years will still have access to the content of the programme on UCL Extend (VLE) for the remaining duration of their induction. UCL encourages part-time ECTs who take this option to re-engage with Module 9 and follow new lines of inquiry in their classroom practice.
2. Engagement in proportion to FTE.  The proportionate route is structured across three academic years of engagement, aligned with the 1.0 FTE programme facilitated learning sessions.  Where the FTE of the ECT extends to a fourth year open access to the programme content is available. 

	[bookmark: _Hlk207882954]Three year schedule (September commencement)

	Term of induction
	Module

	1
	Year 1 welcome event and Module 1

	2
	3

	3
	5

	4
	2

	5
	4

	6
	6

	7
	Year 2 welcome event and Module 7 or 8

	8
	9

	9
	10



	Three year schedule (January commencement)

	Term of induction
	Module

	1
	Year 1 welcome event and Module 3

	2
	5

	3
	2

	4
	4

	5
	6

	6
	Year 2 welcome event and Module 1

	7
	Module 7 or 8

	8
	9

	9
	10




	Three year schedule (April commencement)

	Term of induction
	Module

	1
	Year 1 welcome event and Module 6

	2
	1

	3
	3

	4
	5

	5
	2

	6
	4

	7
	Year 2 welcome event and Module 10

	8
	7 or 8

	9
	9



Regardless of the option deemed to be most appropriate for the ECT, UCL encourages participation in live events and facilitated clusters, with online alternatives and bespoke timetabling where required. UCL Delivery Partners will provide all NSP ECTs with access to a minimum of 18 hours in-person for ECTs across the duration of the programme. Wherever possible, part-time participants should be included in the standard cohort to ensure access to in-person learning, sustained professional dialogue and access to peer networks. The Delivery Partner and school should maintain clear, recorded communication with the ECT to manage expectations and foster a transparent induction experience.
Mentors
The availability of synchronous and asynchronous content enables a part-time Mentor to complete the programme within one or two academic years.
Where a part-time Mentor decides to complete the programme alongside their 1.0 FTE peers consideration must be given to workload and protected time.
	Two year engagement

	Term
	Professional learning

	1
	Welcome event
Local Learning Community 1
Modules 1 and 10

	2
	Modules 2 and 7

	3
	Modules 3 and 8

	4
	Local Learning Community 2
Modules 4 and 9

	5
	Modules 5 and 9

	6
	Modules 6 and 9



Transfers Between Schools or Providers 
Where an ECT transfers school, efforts must be made to maintain continuity. If the new school remains within the same Delivery Partner region, the ECT should rejoin their original cohort unless the break in service is one Term or more. In such cases, re-entry should mirror the mid-year commencement model. Transfers between providers require active data portability: UCL supports cooperation between Lead Providers, including the sharing of diagnostic and engagement records. Delivery Partners must notify UCL CEL and the appropriate body of any transfer. 
ECTs
A transferring NSP ECT is expected to engage with the UCL programme at the point of the standard participants for their cohort after completing MFA for those Modules ‘missed’ in comparison to their standard peers.  If these identify significant gaps in foundational knowledge and/or practice, they will work with their Mentor and IT to develop a personalised action plan to establish a bespoke pathway in consultation with the DP.
Breaks in Induction 
Participants taking leave in excess of 30 working days (e.g., parental or sick leave) may extend their induction, as permitted in Statutory Guidance. If this occurs in Year 1, the ECT will resume alongside their commencement point cohort, completing missed modules as identified by the Mentor and Induction Tutor. In Year 2, re-engagement is more flexible and determined by school and Delivery Partner, depending on the nature of the practitioner inquiry. In all cases, support plans must be agreed and recorded with the ECT. 
Extensions and Reductions to Induction Period 
In some cases, the induction period may be reduced (e.g., due to prior experience) or extended (e.g., due to insufficient evidence of progress against the Teachers’ Standards). ECTs remaining on ECTP must be guided toward Modules aligned with their identified needs. For reduced induction periods, ECTs will participate in a corresponding number of Modules. All decisions must be made with the ECT’s agreement and recorded in consultation with the Induction Tutor, Mentor, Delivery Partner, and Appropriate Body. 
Mentor and Induction Tutor Support 
UCL and DPs provide a comprehensive support package for those working with NSI participants. Mentors and Induction Tutors have access to:   
•	A dedicated NSI guide and practical case studies   
•	On UCL Extend, session recordings and programme content
•	Local Learning Communities and expert-facilitated professional development
Additionally UCL allocates a Programme Leader specifically to overwatch NSI provision and work with DPs in ongoing amendments to provision arrangements.
Mentors play a central role in ensuring personalised, structured guidance, with scheduled meetings across the period of induction that embed wellbeing, professional reflection, and practice-based application.
Mentor programme.
The Mentor programme commences with an induction, Fundamentals of Mentoring, that is self-paced and therefore available at any point for non-standard Mentors and a Welcome Conference.  The conference is a live event provided by the regional Delivery Partner. It takes place in September, January and April to ensure that both standard and non-standard Mentors have access at the point of commencement.
Monitoring, Quality Assurance and Reporting 
NSI engagement and outcomes are tracked through UCL Extend and Maytas. Delivery Partners must submit termly reports including:   
– Participant module engagement and completion   
– Retention, deferrals, and transfer metrics   
– Programme evaluation from ECTs and Mentors   
– Key performance indicators (KPIs) as outlined below   
UCL CEL analyses NSI participants Module evaluations as a distinct dataset to inform continuous quality improvement and programme enhancement. 
Key Performance Indicators (KPIs) 
To ensure high standards and developmental equity for NSI participants, UCL monitors:   
– Attendance at live or recorded sessions   
– Completion of programme evaluation 
– Participant satisfaction and feedback scores   
– Retention and attrition rates 
Communication and Transparency 
All decisions regarding NSI participants must be shared with the ECT and recorded formally. The Delivery Partner is responsible for informing UCL CEL of changes such as induction pauses, changes to provision, or programme withdrawals. Delivery decisions should be collaborative, transparent, and responsive to ECT development.
 
Appendix 1.
· Induction Tutor and Mentor Guide to Non-Standard ECT participation in the Early Career Teacher Programme (ECTP)
· Supporting Non-Standard ECTs: Guidance for Induction Tutors and Mentors (2025)
Understanding Non-Standard Induction (NSI)
A Non-Standard Induction (NSI) refers to any Early Career Teacher (ECT) whose induction does not follow the typical two-year, full-time trajectory. This includes part-time ECTs, mid-year starters, those who transfer between schools or providers, participants who take a break in their induction period, and those whose induction is formally extended or reduced. The UCL Early Career Teacher Programme (ECTP) is designed to ensure that these ECTs receive professional learning that remains coherent, high-quality, and fully aligned with statutory expectations.
What Statutory Guidance Says About NSI
The Department for Education’s Statutory Guidance recognises the varied routes by which ECTs may undertake their induction. Specific provisions exist for part-time ECTs, those starting mid-year, and those requiring extensions or reductions. Paragraphs 2.12 to 2.13 make clear that the induction start date should reflect when the programme formally begins, not merely the contract start. Paragraphs 2.36 to 2.38 confirm that part-time ECTs must complete the full-time equivalent of two academic years and may apply for a reduction after a minimum period, provided they meet the Teachers’ Standards. Paragraphs 3.7 to 3.9 explain that ECTs who take statutory leave during induction may extend their induction and defer assessments until their return. Reductions (para 3.2–3.3) and extensions (para 3.8) must be agreed by the Appropriate Body and justified by evidence of either experience or insufficient progress.
In every case, the guidance emphasises the importance of fair, transparent, and needs-led decision-making that serves the ECT’s best interests.
UCL ECTP’s Commitment to Structured Flexibility
The UCL ECTP accommodates NSI participants through a model of structured flexibility. ECTs can begin at any point in the Module sequence, complete a Module Formative Assessment for that Module, and follow a tailored route in consultation with the Mentor, Induction Tutor and Delivery Partner. While asynchronous engagement through UCL Extend is available, UCL encourages participation in standard delivery cycles wherever possible to maximise access to expert facilitation, peer networks, and collaborative development. NSI ECTs are supported through blended learning opportunities and, where available, bespoke facilitated clusters delivered by Delivery Partners.
Your Role as Induction Tutor or Mentor
As an Induction Tutor or Mentor, you are central to the success of an NSI ECT’s journey. Your responsibilities relating to ECTP and induction under Statutory Guidance include:
ECTP:
– Ensuring that the relevant Module Formative Assessment/s are completed when the ECT enters or re-enters the programme
– If required, developing a supportive action plan with the ECT, aligned with the needs of the ECT
– Supporting timely access to live or recorded sessions and ensuring clarity about expectations
Induction under Statutory Guidance:
– Maintaining consistent records of progress, meetings, and decisions that relate to induction under Statutory Guidance.
– Communicating clearly with the Delivery Partner and, where necessary, the Appropriate Body
In cases of mid-year start, induction break, or transfer, you should work closely with the Delivery Partner to reintegrate the ECT and ensure continuity of experience. When a break in induction occurs, the ECT should re-join the programme at a logical point that addresses any missed content. If an extension or reduction is proposed, you must coordinate with the Appropriate Body and secure the ECT’s agreement before any change is made.
Practical Steps to Stay Aligned with Statutory Guidance and ECTP best practice
Identify NSI status early:
At the point of recruitment or induction commencement, identify whether the ECT fits any of the NSI categories. Ensure that all stakeholders, including the ECT, Mentor, Induction Tutor, Delivery Partner and Appropriate Body, are aware of the implications.
Direct the ECT to complete and act on Module diagnostic assessments
Use the Module Formative Assessment provided through UCL Extend to determine the ECT’s needs in the Module at which they commence. This should inform the sequencing of engagement, especially in cases of mid-year starts or re-entry following absence.
Develop a tailored action plan
You may use the action plan template to map out how the ECT will engage with the programme, noting any asynchronous content required. Where appropriate, prioritise Modules that support immediate professional needs or identified gaps.
Support peer engagement
Whenever feasible, integrate NSI participants into standard delivery cycles or existing peer groups. Encourage participation facilitated professional learning sessions to reduce isolation and promote shared learning.
Document and communicate
All adaptations to induction must be clearly documented and shared with the ECT. Delivery Partners must be informed of changes to status (e.g., breaks, transfers, extensions).
Monitor and reflect
Regularly review the ECT’s progress, both against the Teachers’ Standards and the expectations of the ECTP. Ensure that any difficulties are addressed promptly, using feedback from the ECT and mentor sessions to adjust the support provided.
Conclusion
Supporting NSI ECTs demands attentiveness, structure, and flexibility. By aligning your work with Statutory Guidance and UCL’s ECTP, you will ensure that all ECTs—regardless of route—experience a rigorous, equitable, and developmental induction. If in doubt, consult your Delivery Partner team or Appropriate Body lead for clarification and support.
 
Appendix 2
Supporting Non-Standard ECTs: Case Studies for Induction Tutors and Mentors
This document provides three illustrative case studies of Early Career Teachers (ECTs) undertaking a non-standard induction (NSI) as part of the UCL Early Career Teacher Programme (ECTP).
Each example demonstrates how Statutory Guidance and UCL’s NSI policy can be applied to ensure a coherent and developmental experience.
Case Study 1: January Starting ECT
Amira began her ECT induction in January, joining the school mid-academic year. According to Statutory Guidance, her induction formally begins on the date agreed with the school and Appropriate Body, not necessarily the start of her contract. Following UCL’s NSI policy, Amira completed the Module Formative Assessments for Modules 1 and 2, which identified gaps in foundational areas such as workload management and understanding pupils’ needs.
Amira was immediately integrated into the current cohort’s Module 3 facilitated learning cycle, while working through the prioritised content from Modules 1 and 2 using UCL Extend. Her Mentor indicated the asynchronous content from Modules 1, 2 and 3 that best meets Amira’s needs without adding to her workload.  The Mentor scheduled additional early meetings to ensure structured support, while her Induction Tutor developed a tailored action plan to track her progress. Amira also participated in the UCL pre-recorded induction conference, supplemented by a local online welcome event provided by the Delivery Partner. This combination ensured that she was aligned with both the curriculum and peer network despite her non-standard start.
Case Study 2: Part-Time ECT
James contract was 0.5 FTE and therefore required up to four academic years to complete the full-time equivalent of a two-year induction, as per paragraph 2.36 of the Statutory Guidance. Upon starting the UCL ECTE programme, James and his Induction Tutor agreed an induction timeline of four years adapted to his working pattern. UCL’s NSI policy recommends maintaining participation in standard cohort activities wherever feasible, so James followed the three year recommended route which ensured he was included in Local Learning Communities and conference events with other ECTs.
Given his FTE status, James attended the live facilitated sessions but supplemented these by reviewing recorded materials accessed through UCL Extend if his working hours prevented attendance at a live facilitated session. His Mentor, used their regular meetings to shape discussions and regularly revisited James’s engagement to adapt it as his teaching responsibilities evolved.  In Year 4 the Mentor and James decided that he should re-use the Module 9 inquiry format to pursue a line of inquiry focused on his classroom practice, to guide his reflection on practice without adding to his workload. This approach aligns with UCL’s commitment to flexible delivery while ensuring professional growth through personalised mentoring and peer engagement.
Case Study 3: ECT Transferring After One-Term Break
Fatima completed one year of her induction at a different school before taking a one-Term break due to personal circumstances. She returned to teaching in a new school that also follows the UCL ECTE programme. According to paragraph 3.9 of the Statutory Guidance, an ECT who transfers schools after a break of more than one Term must serve at least one full term at the new school, and appropriate documentation must be shared.
In line with UCL’s NSI policy, Fatima completed the Module Formative Assessment for the Module that she was recommencing on to help her new Induction Tutor and Mentor assess her current development needs. A revised action plan was created, with particular focus on inquiry-related Modules in Year 2. The Delivery Partner facilitated a transition conversation between her previous and current school to ensure a smooth transfer of records. Fatima resumed the programme by joining the current facilitated session for Module 7 and revisiting key materials from Modules 6 and 10, ensuring a coherent progression across the two settings.
 
Appendix 3
NSI ECT Action Plan Template
This optional template is designed to support Induction Tutors in developing a personalised action plan for Early Career Teachers (ECTs) undertaking a non-standard induction (NSI). The template is advisory and not a mandatory feature of ECTP. If employed, it should be completed in collaboration with the ECT and their Mentor and reviewed regularly, reflecting the ECT’s development needs.
Your Appropriate Body may require an action plan to be completed where the ECT is identified as a cause for concern in induction under Statutory Guidance.  
1. Participant Information
Name of ECT: ____________________________________________
Start Date of Induction: ________________________________
School: _________________________________________________
Induction Tutor: _________________________________________
Mentor: _________________________________________________
Delivery Partner: ________________________________________
Appropriate Body: _______________________________________
FTE (if part-time): ______________________________________
NSI Category (tick all that apply):
☐ Part-Time   ☐ Mid-Year Starter   ☐ Transfer   ☐ Induction Break   ☐ Extension   ☐ Reduction
2. Module Formative Assessment Summary
Module(s) Assessed: _______________________________________
Summary of Module Formative Assessment Findings:
________________________________________________________________
________________________________________________________________
Identified Areas for Development:
________________________________________________________________
________________________________________________________________
3. Action Plan
Module Engagement Schedule (indicate planned modules and expected dates):
________________________________________________________________
________________________________________________________________
Support Strategies (e.g., facilitated sessions, recorded content, mentor focus):
________________________________________________________________
________________________________________________________________
Planned Review Dates:
________________________________________________________________
________________________________________________________________
4. Monitoring and Review
Progress to Date:
________________________________________________________________
________________________________________________________________
Any Amendments to Plan:
________________________________________________________________
________________________________________________________________
Date of Review: ________________
Signed (Induction Tutor): ________________
Signed (ECT): ________________
Signed (Mentor): ________________
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